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University PAT Policy 

• Personal Academic Tutoring Policy available at 
• https://staff.brighton.ac.uk/reg/acs/policies/Personal_Academic_Tutoring_Policy.pdf 

• PAT defined as “regular and systematic… provision of 
academic guidance which provides a central and stable point 
of contact, fosters a sense of belonging and sustained 
engagement.” 

• “The Personal Academic Tutor provides overarching guidance 
which is not related to the content of individual modules, 
[including] assisting students to understand the value of 
feedback and aiding them in developing skills to reflect on 
their own skills and experience”  

https://staff.brighton.ac.uk/reg/acs/policies/Personal_Academic_Tutoring_Policy.pdf


PAT Policy continued 

• The PA Tutor “works closely with the Student Support and 
Guidance Tutor (SSGT) who provides support on a range of 
[personal] issues.” 

• “There are different models of how Personal Academic 
Tutoring is delivered depending on the course structure and 
the discipline. These models include group delivery, delivery 
integrated into the curriculum and delivery solely through one 
to one tutorials. The mode and models of delivery will be 
detailed in the guidelines to students and guidelines to staff 
issued by each school. “ 

 

• Have you all received a copy of your School guidelines? 



Managing expectations 

• Think about your own experience as a student and 
the support you received: 
– What was the most positive aspect?  
– What could have been improved?  
– What qualities did your tutor(s) bring to the role? 

• How would you like your students to perceive you as 
a Personal Academic Tutor (e.g. friend, mentor, 
parent, supervisor, counsellor.....)? 
– Is this achievable?  
– What are the obstacles? 
– What problems might be associated with students 

perceiving you in this way?   

 



Formal expectations 

Students can expect:  

to have a member of academic staff, based in the student’s 
home school, to offer personal academic tutorial support… 
[normally] the same individual for the duration of the student’s 
course…” 

As a minimum  

a) For students in their first year of study the first meeting 
should normally take place during the induction process.  

b) Meetings for students in their first year of study will be 
monitored alongside general module attendance to identify 
students who require additional support.  

 



Formal expectations (continued) 

c) Each student at each level of study should be offered a 
minimum of 3 tutorials a year (group or individual) to discuss 
engagement, progression, support and academic experience.  

d) Students should be encouraged to keep their own notes of 
these meetings and agreed actions: schools may wish to make a 
standard record form available for this purpose  

e) Students are encouraged to set the agenda for meetings with 
their personal academic tutor.  

f) Group tutorials, whenever possible, are to be timetabled at 
the start of the semester and included on the students’ 
timetable  

g) Students to be given at least two weeks’ notice of any 
individual personal academic tutoring appointments.  



First Meetings 
 

Structure induction week group tutorial to help students explore 
questions and anxieties together, eg: 
• In pairs, talk for a few minutes about their expectations of the course, and 

together make a list of any questions about the course or starting 
university.  

• Encourage them to recall previous experiences of transitions (such as 
starting secondary school or a new job) and the kinds of strategies that 
were most successful in helping them to settle in.    

• Whole group compare their lists and share ideas . This reassures them 
that they aren’t alone in their concerns, and that their fellow students will 
be a source of support.   

• Answer any direct questions about the course, but remember they may 
already be feeling overwhelmed with information at this stage, so don’t 
overdo it.   

 



Case Studies Discussion 

• In small groups, discuss one of the scenarios in 
the handout (also on next 8 slides) : 

– What is your initial response to this situation? 

– What advice might you give the student? 

– Where might you refer them for more specialist 
advice and guidance? 

– Any other comments?  

 

 



Scenario A 

ADAM is a new 1st year student on your tutorial list. You are 
aware that he has missed several classes already and has failed 
to hand in his first piece of coursework. You met him briefly 
during induction week; it is now half way through the Autumn 
Term, and his first scheduled personal tutorial/progress review is 
not due for several more weeks.   
Do you invite him to come and see you?   
(When you do see him) He tells you that he has considering 
dropping out – he’s not sure if he’s on the right course, or if he is 
really suited to university life. He is in halls of residence but does 
not feel he has much in common with his flatmates or with the 
other students on his course. He has been going home every 
weekend to see his family and old friends 



Scenario B 

BHAVINI  is a mature student in her early 40s. Having left 
school with few formal qualifications and low self-
confidence, she is thriving on the academic challenges of 
her course. Now in her second year, with average 
coursework marks in the 70s, she is starting to aim for a 
1st.  
She comes to see you after Easter and tells you that to 
her surprise she is expecting her first baby at the end of 
August. Apart from the awkward timing, she is thrilled 
about this unexpected news - - but is very unsure 
whether to drop out completely, intermit for a year, or 
continue into Level 3 in full-time or part-time mode.  



Scenario C 

Connie is an overseas student, whose written and 
spoken English is apparently adequate to the 
demands of the course, although she does not 
contribute much to class discussions.  She comes to 
see you after receiving the results of her first year 
exams, which she has failed.  As soon as she starts 
to discuss the situation, she becomes very upset 
and says that she has not dared to tell her parents, 
who have high expectations and have made 
financial sacrifices to enable her to come to 
University here.  She feels she has let everyone 
down.                                  
 



Scenario D 

Dave is coming up to the end of his 1st year. He is bright 
and enthusiastic, and contributes constructively to class 
discussion. Colleagues have commented on the quality of 
his seminar presentations, which display good research 
and are entertainingly delivered. His written work, 
however, has consistently received very low marks, and 
feedback on essays regularly highlights lack of any clear 
essay plan, confused argument, poor spelling and 
grammar and generally scruffy presentation.   
You suspect he may be dyslexic but when you tentatively 
suggest contacting the D&D team, he indignantly denies 
that there is 'anything wrong with me'.    



Scenario E 
ELLIE, a 2nd Year student, comes to ask for an extension for an 
assignment due in a few days time. In the course of the 
discussion, she becomes very distressed and reveals that one of 
her housemates died a month ago, during the Christmas 
vacation, shortly after the diagnosis of a terminal illness.   

On top of the emotional impact of this event, she and her 
remaining housemate are facing financial difficulties due to their 
joint legal responsibility for the full rent on the house. They don't 
feel able to ask their dead friend's parents for help with his 
share, nor to take on a new co-tenant for the rest of the year, so 
have been working extra shifts in their part-time jobs to make up 
the balance. All this is beginning to have a negative effect on her 
academic work 



Scenario F  
FRED is a mature student in his thirties with a young family. 
Despite having to combine his studies with a demanding part-
time job, he has been coping well and enjoying the course. 
Halfway through his 2nd year, his attendance becomes erratic 
and his coursework starts to decline, to the point where he is in 
danger of failing the year.  You invite him to see you to discuss 
this, and he discloses that his wife recently left him and the 
children. He has been trying to sort out childcare, but with one 
child at playgroup and another at primary school, this is difficult. 
He’s been having to leave classes early to collect the eldest from 
school, and what with one thing and another, he is barely 
managing to find any time for his studies apart from the odd 
hour late at night. He’s beginning to think he will have to drop 
out. 

 



Scenario G 

GEORGE  is a first year student with a severe hearing 
impairment; he uses a hearing aid in combination with lip 
reading. He is in contact with the Disability Team who have 
recommended minor adjustments to teaching and 
assessment strategies.  However, at his first scheduled 
tutorial he tells you that these are not being followed by 
most of his teachers.  He hasn’t received advance copies of 
booklists and lecture notes, as promised, and one of his 
seminar tutors seems to be deliberately excluding him from 
the discussion.  He really wants to succeed on the course, 
but feels upset and angry. 

 



Scenario H 

Helen is one of your first year tutees, although you 
have not had much contact with her since her last 
scheduled review three months ago.  Two of her 
friends, who are taking your module this semester, 
approach you to talk about their anxieties concerning 
her. They tell you that they have noticed that she finds 
excuses for not coming into meals and that when she 
does eat with them, she only eats very little. They think 
that she has lost weight since the beginning of term. 
They ask your advice.  

 

 


